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experiential education theory

Thislesson pla

' found in John pPewey’s serninal book Experience and Education. Key concepts from
the book axe taught experientially, with Kolb’s (1984) experiemial learning cycle
used asthe framework for this mixed-methods approach (lecture, experience, an
guided discussion) 0 teaching about experiemial education theory
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Lesson Plan

PURPOSE
0
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Cliffs, NJ: Prentice Hall.
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OBJECTIVES
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DURATION

80 minutes o

GROUP SIZE
15to0 25

LOCATION
Indoor space with room to move

EQUIPMENT
s One retired dynamic climbing rope

s Shoelaces or cordelette (one per person)
s Flip chart paper and markers
s PowerPoint projector

RISK MANAGEMENT CONSIDERATIONS

None
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STUDENT PREPARATION
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' 0 - s (198 ient
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izations, and testing implications i ormation of abstract yele (expe-
component (Prepa;‘galtl-nphC"’monS In new settings) in addii(’)rlcepts and general-
ion). See slide 2 of the PowerPoint lon to a fifth (added)
presentation. %
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8
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vocabulary in this IessoII; n the book and defining some of the specialized
. ialize

INSTRUCTOR PREPARATION
None

LESSO
N CONTENT AND TEACHING STRATEGIES

p

Activity 1: Graffiti Walk
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Activity 2: Overt Action

Have st
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or piece of co one of the students i .
Paper how he or she vsgellthe' Ask the other student to 3::1; n; ach pair to take a
lc;iand knot. Then, Withoultl us}Ilstruct someone verbally abouteh Oown on a piece of
Tections to the first studenzng any demonstration, this secondow to tie an over-
as given. Ask stud , asking that person to f student reads the
Now have stud ents to show their results © follow the directions exactly
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H0ns 0 take the shoelace (frr se roles and ask the student who i
c Ol 1o use any form of COmcordelette- Ask the student who -lestSt-WrOte the direc-
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erhand knot. Ask , etc.) to inform the other stud onstration, verbal
. students to show their results student about how to tie an
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In most cases, the demonstration method, overtaction, will produce better results

than verbal instructions alone. Explain what the term overt action means (Dewey

1938) and provide a definition (slide 4 from the PowerPoint presentation).
Explain how Kolb’s (1984) experiential learning cycle provides one rationale

ton. This cycle is an important tool to use when one is

for the use of overt ac
designing lesson plans and when one is teaching. Explain that when students

he overhand knot by using some experience alongside some

were able to tie t
observation and demonstration, overt action, the results of the knot-tying activ-

ity were more positive than with the method of knowledge transmission, simple
verbal instructions, used in the first round of knot tying. Invite further questions

and comments.
Point out that desks, books, and pens and paper are all examples of what Dewey

refers to as objective conditions, and refer back to this term OIl the graffiti walk
board. Explain that in many ways these objective conditions help provide some

of the minimurm necessary structure (Dewey 1938) thatis so central to learning.

Also emphasize that the objective conditions may inhibit learning because while
or so often valued in

they may to some extent enable the passive, quiet behavi

schools, they may alsoinhibit students’ freedom (Dewey 1938). Explain that overt
action and freedom are valued aspects of experiential and adventure education
put may be less valued by traditional pedagogies that favor the transmission of

knowledge and visnal and auditory learning styles over the bodily-kinesthetic

Jearning style.

Activity 3: Educative Experience

Move to an open space and provide students with a dynamic climbing rope. Tell

them to do something with it, with the reminder that they cannot do something
that will be harmful either emotionally or physically to any member of the group.
Tell them that they have 5 minutes. 1t is likely that there will be a period of chaos,
and within the 5.minute time frame the students may organize themselves and

actually do something or may not.
Ask whether overt action, giving them a climbing rope and encouraging them

hing with it, was educative for them. It is likely that most will say no,

to do somet
but some may say Yes. Ask what they learned. Ask if the activity could have been

more educative.

Lead into a discussion about impulse and desire. Mention that sometimes overt
action is how students’ natural impulses and desires find expression. According to
Dewey, not all overt action, not all impulses and desires, are educative. Some may
be miseducative. Dewey (p. 64) suggests that the ideal aim of education is creation
of the power of seli-control over students’ natural impulses and desires. Students

develop self-control when an instructor uses her greater maturity of experience to

provide minimum necessary structure (often in the form of objective conditions)
e structure and some

to facilitate an experience for students that combines som
treedom (often in the form of overt action) to design educative experiences.

Mention that designing experiences with the “right” amount of minimum nec-
essary structure is no €asy task, and draw parallels between Dewey’s conclusions
ting wilderness trips. More freedom, overt action, may actually

about thisand instruc
inhibit learning Of educative experiences, resulting in a higher level of risk both in

learning and in instructing trips. If students and trip participants are always afraid
or the environment is always chaotic or unpredictable, experiences may actually

be less educative or even mis-educative.
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CLOSURE
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ASSESSMENT OF LEARNING
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